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Introduction
Lincoln Public Schools (LPS) and the city of Lincoln (City) share the goal of promoting
school safety and a positive school climate. They have had a successful partnership
spanning decades of enhancing the safety of LPS students with the School Resource
Officer (SRO) program wherein Lincoln Police Department (LPD) officers are assigned to
LPS schools. All parties acknowledge that crime prevention is most effective when LPS,
LPD, parents, behavioral health professionals, and the community are working in a
positive and collaborative manner. Student contact with LPD’s SROs and LPS staff builds
positive relationships leading to better student outcomes.

It is important to maintain a school environment in which conflicts are de-escalated and
students are supported with developmentally appropriate and fair consequences for
misbehavior that address the root causes of their misbehavior, while minimizing the loss
of instruction time. To best accomplish this goal, LPS staff should be responsible for
providing appropriate instruction and support, while enforcing LPS discipline policies
when necessary. Ideally, an SRO would only be called in by properly trained LPS
administrators to deal with student actions when the actions clearly meet the definition
agreed upon between the District and the County Attorney for behaviors appropriate for
referral to law enforcement. However, due to the dynamic nature of some calls for
service, it is important that all students, parents, staff and citizens feel comfortable calling
for assistance for safety purposes. Referrals to the juvenile justice system need to be
closely monitored to ensure fair and equitable treatment for all LPS students.

LPS and LPD’s six-goals for the SRO program established in the summer of 2018:
1. To create a common understanding that school administrators and teachers are

ultimately responsible for school discipline and culture;
● SROs should not be involved in the enforcement of school rules; and
● A clear delineation of the roles and responsibilities of SROs as to student

discipline, with regular review by all stakeholders, is essential.
2. To minimize student discipline issues so they do not become school-based

referrals to the juvenile justice system.
3. To promote effectiveness and accountability.
4. To provide training as available to SROs and appropriate LPS staff on effective

strategies to work with students that align with program goals.
5. To employ best practices so that all students are treated impartially and without

bias by SROs and LPS staff in alignment with applicable City and LPS equity
policies; and

6. To utilize best practices for training and oversight with the goal of reducing
disproportionality.

In partial fulfillment of the Annual Report requirement of the Safe and Successful Kids
Interlocal Board, LPD, and LPS conduct an annual review of the SRO program and LPS
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student and parent perception data in order to make modifications as necessary to
accomplish the stated SRO program goals. The data and recommendations from that
work are included in this report that is being presented to the Safe and Successful Kids
Interlocal Board, the Lincoln Board of Education, the Lincoln City Council, the Mayor, and,
to the extent permitted by law, made available online for the public.

To accomplish the process of creating the annual review, the interlocal board established
an evaluation process that included community stakeholders that took place on
November 8, 2018 at Schoo Middle School. The evaluation process was to include the
regular review of program goals and relevant data, including specific measures, data
points, and metrics included in the report. The first of the annual reports was scheduled
for the fall of 2020 based on data collected from the 2019-2020 school year. An initial
FAQ was developed and posted immediately online to respond to some immediate
questions from the community. LPS and LPD will continue to partner with community and
governmental agencies to further program goals, support strategies to divert students
from the criminal justice system, and access additional support services for students.

Note about race/ethnicity data used in the 2022-23 report: in previous years
(2018-2021) the race/ethnicity information used for disparity index calculations were
derived from National Crime Information Center (NCIC) race/ethnicity data as identified
by LPD. In an effort to more consistently represent this information, race/ethnicity data in
this report is aligned with the US Census demographic categories as represented in the
LPS student information system. These race/ethnicity categories are imperfect and may
not align with the ways many people represent their own ethnic and racial backgrounds,
these US Census race/ethnicity categorizations are commonly used in most educational
reports.
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Lincoln Police Department Data
GLOSSARY

TERM DEFINITION

CFS: Call for Service An incident that requires the presence of an officer for
assistance. A Call for Service (CFS) can be
self-initiated by the officer or directed by dispatch at
the request of any staff, student, or citizen.

Juvenile Referral The juvenile legal equivalent to an adult citation. There
can be multiple referrals during a single CFS.

Lodge A juvenile is arrested and placed at the Youth Services
Center (YSC).

PR: Person Responsible A juvenile is considered a Person Responsible (PR) if
probable cause exists to refer them for a crime and a
referral was issued. There can be multiple PRs during
a single CFS.

YSC: Youth Services Center Provides temporary levels of detention for juveniles
being processed through the justice system, or who
have been adjudicated and ordered by the court to
serve a specified period of time.

Creation of the Dataset & Coding Notes

LPD created a dataset by analyzing all calls for service at LPS middle and high schools
during the 2022-2023 school year. Incidents that occurred at a middle or high school in
the summer were excluded. However, incidents that occurred at a middle or high school
outside of normal school hours (for example, an assault at a school-sponsored event in
the evening or vandalism to a school at night) are included in the dataset. All incidents,
regardless of whether an SRO or a non-SRO police officer responded to the call were
included, and it was possible to differentiate between what type of officer handled the call.
Furthermore, “all incidents” include those incidents in which an officer responded to a call
for service, regardless of who initiated the call for service or whether the call for service
resulted in a police report and/or a referral. Essentially, if a police call for service
occurred at an LPS middle or high school during the school year (regardless of the
outcome), it was included in our database.
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The LPD Crime Analysis Unit numerically coded the data from 2021-2022 and
2022-2023. A trained team of coders numerically coded the data from 2015-2021. Due to
the impact of COVID, school years 2019-2020 and 2020-2021 are excluded from this
report. The data from 2015-2019 compose the “prior four-year average” frequently cited in
this report. This endeavor would not have been possible without effective collaboration
and communication between the two organizations.

A few coding notes are worth mentioning. First, the report only includes individuals in the
dataset if they were listed as a victim, suspect, and/or a person responsible (PR) in the
LPD reports. Individuals listed as a “witness” or “other,” for example, were omitted. When
an individual is listed as a suspect, it means that the officer had credible information to
believe that they might be the individual responsible for the crime. For example, a
witness might identify them or the digital/forensic evidence might suggest that an
individual is responsible for the crime. However, depending on a variety of factors, a
police officer may not be able to develop probable cause to consider the individual a party
responsible.

Note about person responsible data used in the 2022-23 report: In the 2022-23 data,
when a juvenile or individual is listed as a person responsible (PR), this means there was
probable cause to refer the juvenile or cite the adult for the crime and a referral/citation
was issued. This is a coding change from previous years where an individual could be
listed as a person responsible even if there was no referral/citation issued. There could
be multiple PRs during a single CFS.

Throughout this document, the term “juvenile referral” is used. A juvenile referral is the
legal equivalent of other terms that might be used in the community such as arrested or
cited. There could be multiple juvenile referrals during a single CFS. Incidents of juvenile
referral, arrest, or citation do not indicate that a student was placed in handcuffs and/or
transported to the Youth Services Center (YSC). In fact, this rarely happens. The term
“lodge” refers to placing an arrested juvenile at the YSC (see section “Juveniles Referred
and Placed at the Youth Services Center (YSC)").
 
The four-year average refers to school years 2015-16 to 2018-19. The four-year average
was not updated because 2019-20 and 2020-21 are outliers due to the impact of the
pandemic. During 2019-20, the LPS school year was shortened due to COVID-19 (ended
mid-March) and during 2020-21, LPS students could attend school remotely due to
COVID-19. *Data from these two school years are not included in this section of the
report due to these reasons.

The goal for future reports is to maintain historical data in the form of a four-year average
prior to the addition of SROs in LPS middle schools and build toward a four-year average
post the addition of SROs in LPS middle schools.
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LPS Middle and High Schools:
Number of Calls for Service (CFS)

In examining the number of calls for service (CFS) that occurred at LPS middle and high
schools, we first analyzed whether the number of CFS increased, decreased, or remained
about the same, and whether both middle and high schools witnessed similar trends. 
*A CFS is an incident that requires the presence of an officer for assistance. A CFS can
be self-initiated by the officer or directed by dispatch at the request of any staff, student,
or citizen.

Calls for Service (CFS) 4-Year Avg
2015-2019 2021-22 2022-23 % Change from

4-Year Avg
Middle School 320 487 592 85%
High School 990 806 851 - 14%

Total 1310 1293 1443 10%

● Calls for Service (CFS) at Middle Schools have increased 85% over the prior
4-Year Average and 22% over 2021-22. In 2019-20, SROs were added to the
12 middle schools. This would naturally cause an increase in the CFS when
compared to the 4-year average.
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LPS Middle and High Schools:
Number of CFS that Resulted in a

Juvenile Referral
Next, we examined whether the number of CFS that resulted in a juvenile referral at LPS
middle and high schools increased, decreased, or remained about the same, and whether
both middle and high schools witnessed similar trends. 

Middle and High School
Juvenile Referrals

4-Year Avg
2015-2019 2021-22 2022-23 % Change from

4-Year Avg
Middle School 79 53 78 - 1%
High School 323 153 187 - 42%

Total 402 206 265 - 34%

Despite the 85% increase in CFS at Middle Schools, the number of CFS that resulted in a
referral decreased by 1%.
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LPS Middle and High Schools:
Juvenile Referral/CFS Rate

To better understand the totality of the referrals, we need to examine the number of CFS
that resulted in a referral compared to the total number of CFS in a percentage.

Referral/CFS % Middle School
Referral/CFS %

High School
Referral/CFS %

LPS All
Referral/CFS %

4 Year Avg 2015-2019 25% 33% 31%
2021-22 11% 19% 16%
2022-23 13% 22% 18%

The referral rate for all LPS schools remains below the prior 4-year average. It is
important to note that despite the significant increase in CFS at Middle Schools, the
referral rate has decreased from the 4-year average.
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Juveniles Referred and Placed at the 
Youth Services Center (YSC)

LPS has approximately 22,200 middle and high school students, and in 2022-23 LPD
issued a juvenile referral for 265 incidents occurring at an LPS middle or high school. Of
these juvenile referrals, only two students were lodged at the Youth Services Center. This
is a lodge rate of less than .75% of CFS resulting in a referral and .14% of all CFS.

2021-22: 1,293 CFS
● Two students were lodged at YSC (.15% of all CFS)
● 206 CFS with referral (.97% of CFS with referral)
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LPS Middle and High Schools:
Who Initiated Calls For Service?

We analyzed who initiated CFS at LPS middle and high schools, and whether these trends
changed in 2022-23 compared to 2021-22 and the 4-year average. We also examined who
initiated CFS at LPS middle and high schools that resulted in referral, and whether these
trends changed in 2022-23. 

● In 2022-23, the “Unknown” and “Other” categories were combined into “Other Citizen”.
An increase in Officer initiated calls is seen that were previously captured under
“Unknown” or “Other” due to an increased knowledge on how CFS are generated.

● Consistently, Teachers/Staff initiate the highest percent of CFS.

Middle and High
School: Who

Initiated CFS?

4-Year Avg
2015-2019 2021-22 2022-23 % Change from

4-Year Avg

Student 287 (22%) 182 (14%) 177 (12%) - 38%
Teacher/Staff 387 (30%) 410 (32%) 412 (29%) 6%
Administrator 203 (15%) 178 (14%) 317 (22%) 56%

Parent 157 (12%) 237 (12%) 216 (15%) 38%
Officer 90 (7%) 85 (7%) 134 (9%) 49%

Other Citizen 64 (5%) 83 (6%) 187 (13%) 192%
Unknown 123 (9%) 118 (9%) 0 -100%
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LPS Middle Schools:
Who Initiated Calls For Service?

Middle School:
Who Initiated CFS?

4-Year Avg
2015-2019 2021-22 2022-23 % Change from

4-Year Avg
Student 32 (10%) 41 (8%) 51 (9%) 59%

Teacher/Staff 110 (34%) 182 (37%) 172 (29%) 56%
Administrator 56 (17%) 73 (15%) 142 (24%) 154%

Parent 55 (17%) 90 (18%) 120 (20%) 118%
Officer 15 (5%) 29 (6%) 40 (7%) 167%

Other Citizen 21 (7%) 25 (5%) 67 (11%) 219%
Unknown 32 (10%) 47 (10%) 0 - 100%
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LPS High Schools:
Who Initiated Calls For Service?

High School: Who
Initiated CFS?

4-Year Avg
2015-2019 2021-22 2022-23 % Change from

4-Year Avg
Student 255 (26%) 141 (17%) 126 (15%) - 51%

Teacher/Staff 277 (28%) 228 (28%) 240 (28%) - 13%
Administrator 147 (15%) 105 (13%) 175 (21%) 19%

Parent 102 (10%) 147 (18%) 96 (11%) - 6%
Officer 75 (8%) 56 (7%) 94 (11%) 25%

Other Citizen 43 (4%) 58 (7%) 120 (14%) 179%
Unknown 91 (9%) 71 (9%) 0 - 100%
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LPS Middle and High Schools:
Who Initiated Calls For Service (CFS)

that Resulted in a Referral?
We examined the person who initiated a CFS at a middle or high school that resulted in a
juvenile referral during the four-year average (2015-19), 2021-22 and 2022-23. Notably,
in 2022-23, SROs or other officers initiated approximately 9% of all CFS occurring at LPS
middle and high schools and 3% of CFS resulting in a juvenile referral. 97% of CFS that
resulted in a referral were initiated by a party other than law enforcement. In 2022-23,
Administrators initiated the greatest percentage of CFS that resulted in a referral, followed
by Teachers/Staff and Students. Combined, Administrators and Teachers/Staff were
responsible for initiating 73% of the CFS that resulted in a juvenile referral. The trend
shows that Administrators and Parents are generating more calls for service.

Middle and High School:
Who Initiated CFS

Resulting in Referral?

4-Year Avg
2015-2019 2021-22 2022-23

Student 19% 17% 11%
Teacher/Staff 39% 37% 34%
Administrator 31% 33% 39%

Parent 4% 5% 10%
Officer 4% 3% 3%

Other Citizen 1% 3% 3%
Unknown 2% 1% 0%
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LPS Middle Schools:
Who Initiated CFS that Resulted in a

Referral?

Middle School: Who
Initiated CFS

Resulting in Referral?

4-Year Avg
2015-2019 2021-22 2022-23

Student 9% 9% 9%
Teacher/Staff 40% 43% 23%
Administrator 37% 32% 49%

Parent 9% 9% 18%
Officer 1% 2% 1%

Other Citizen 2% 2% 0%
Unknown 2% 2% 0%
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LPS High Schools:
Who Initiated CFS that Resulted in a

Referral?

High School: Who
Initiated CFS

Resulting in Referral?

4-Year Avg
2015-2019 2021-22 2022-23

Student 21% 20% 11%
Teacher/Staff 39% 35% 39%
Administrator 29% 33% 35%

Parent 2% 3% 6%
Officer 5% 3% 4%

Other Citizen 1% 4% 5%
Unknown 2% 1% 0%
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Types Occurring in LPS Middle and High
Schools (Including Referrals)

We examined what types of CFS were occurring at LPS middle and high schools, as well
as what contributed to the increase in CFS at LPS middle schools in 2022-23 compared
to the four-year average from 2015-16 to 2018-19 as 2019-20 and 2020-21 were not
calculated due to COVID limitations.  
 
Consistent with the prior four-year average, the following CFS types in 2022-23 were
among the most prevalent in LPS middle and high schools: assaults, disturbances,
missing person incidents, narcotics-related offenses, miscellaneous property crime, and
larcenies.
 
Historically, there are types of CFS that compose the majority of incidents that result in a
juvenile referral: assaults, narcotics offenses, disturbing the peace (i.e., two students
fighting in the hallway), larcenies, and vandalisms. An assault is not merely a student
“shouldering” another student that he/she passes in the hallway, but rather a prolonged,
violent encounter that disrupts school and places the involved students, onlookers, and/or
staff members in danger of being injured. 
 
Disturbance referrals involve serious disruptions that impede learning, such as a
prolonged mutual assault/fight between students that disrupts hallways/classrooms,
students who are not simply being disruptive in class, but are throwing computers,
damaging school property, and endangering other students, or a student who makes
specific, credible school threat.
 
Threat assessments include an investigation of threats of violence toward staff, students,
or the school. Threat assessments can be initiated by other types of calls for service such
as a disturbance.

We examined who initiated two types of CFS that resulted in a referral, assaults and
narcotics, as the others had a much lower percentage rate. 96% of Narcotics referrals
were initiated by an Administrator or Teacher/Staff and 74% of Assault referrals were
initiated by an Administrator or Teacher/Staff.
 
In summary, serious incidents compose the majority of CFS at LPS middle and high
schools. Assaults, narcotics offenses, disturbances, larcenies, trespassing and
vandalisms made up 83% of the incidents that result in a juvenile referral. School
Administrators and Teachers/Staff initiated the largest percentage of these six types of
incidents (76%).
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LPS Middle and High Schools:
Top 12 CFS Types

Middle and High School
Top 12 CFS

4-Year Avg
2015-2019 2021-22 2022-23 % Change from

4-Year Avg
Disturbance 153 203 239 56%
All Assaults 228 197 205 - 10%

Missing Person 121 151 118 - 2%
Narcotics 115 59 78 - 32%
Vandalism 60 74 78 30%

Mental Investigation 60 51 76 27%
Larceny 150 67 74 - 51%

Found Item 31 48 50 61%
Traffic 51 48 45 - 12%

Sex Other 22 36 44 100%
Threat Assessment 10 11 38 280%

Suspicious 28 30 29 4%
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LPS Middle Schools:
Top 12 CFS Types

Middle Schools Top 12 CFS 4-Year Avg
2015-2019 2021-22 2022-23 % Change from

4-Year Avg
Disturbance 54 93 112 107%
All Assaults 57 90 86 51%

Missing Person 37 41 58 57%
Vandalism 13 37 37 185%

Mental Investigation 10 12 31 210%
Narcotics 19 14 30 58%
Larceny 26 35 27 4%

Threat Assessment 1 4 27 2600%
Sex Other 9 16 24 167%

Found Item 6 17 20 233%
Trespassing 6 7 14 133%
Suspicious 13 14 14 8%

● In 2019-20, SROs were added to the 12 middle schools. This would naturally
cause an increase in the CFS when compared to the 4-year average.
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LPS High Schools:
Top 12 CFS Types

High Schools Top 12 CFS 4-Year Avg
2015-2019 2021-22 2022-23 % Change from

4-Year Avg
Disturbance 99 110 127 28%
All Assaults 172 107 119 - 31%

Missing Person 84 110 60 - 29%
Narcotics 96 45 48 - 50%
Larceny 124 32 47 - 62%

Mental Investigation 51 39 45 - 12%
Vandalism 47 37 41 - 13%

Traffic 48 45 40 - 17%
Found Item 24 31 30 25%

LFA: Larceny From Auto 13 9 22 69%
Sex Other 14 20 20 43%

Medical Emergency 13 26 20 54%
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LPS Middle and High Schools:
CFS Involving Juvenile Referrals (Top 6)

Middle and High
Schools Referrals

4-Year Avg
2015-2019 2021-22 2022-23 % Change from

4-Year Avg
All Assaults 157 86 110 - 30%
Narcotics 97 38 46 - 53%

Disturbance 29 13 22 - 24%
Larceny 31 8 21 - 32%

Trespassing 16 9 12 - 25%
Vandalism 17 11 10 - 41%

● The Top 6 CFS types represent 83% (221) of CFS that resulted in a referral.
Teachers/Staff and Administrators initiated 76% (169) and SROs or other officers
initiated .9% (2).
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LPS Middle Schools:
CFS Involving Juvenile Referrals (Top 6)

Middle School
Referrals

4-Year Avg
2015-2019 2021-22 2022-23 % Change from

4-Year Avg
All Assaults 33 33 35 6%
Narcotics 15 5 15 0%

Trespassing 3 2 5 67%
Disturbance 7 2 5 - 29%

Larceny 5 2 5 0%
Vandalism 5 3 4 - 20%
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LPS High Schools:
CFS Involving Juvenile Referrals (Top 6*)

High School Referrals 4-Year Avg
2015-2019 2021-22 2022-23 % Change from

4-Year Avg
All Assaults 125 53 75 - 40%
Narcotics 82 33 31 - 62%

Disturbance 22 11 17 - 23%
Larceny 26 6 16 - 38%

Trespassing 13 7 7 - 46%
Vandalism 11 8 6 - 45%

*Traffic referrals are in the top six CFS types, however, were not included in the above data.
o 4-Year Avg: 10
o 2021-22: 10
o 2022-23: 9
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LPS Middle and High Schools:
Who Initiated Assault CFS that Resulted in a

Juvenile Referral?

Who Initiated
Assault Referrals?

4-Year Avg
2015-2019 2021-22 2022-23

Student 35 (22%) 14 (16%) 12 (11%)
Teacher/Staff 68 (43%) 39 (45%) 46 (42%)
Administrator 42 (27%) 24 (24%) 35 (32%)

Parent 7 (4%) 7 (8%) 14 (13%)
Officer 5 (3%) 1 (1%) 2 (2%)

Other Citizen 1 (1%) 0 1 (1%)
Unknown 1 (1%) 1 (1%) 0

Total 158 86 110
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LPS Middle and High Schools:
Who Initiated Narcotics CFS that Resulted in

a Juvenile Referral?

Who Initiated
Narcotics Referrals?

4-Year Avg
2015-2019 2021-22 2022-23

Student 3 (3%) 1 (3%) 0
Teacher/Staff 40 (41%) 12 (32%) 11 (24%)
Administrator 47 (48%) 23 (61%) 33 (72%)

Parent 2 (2%) 0 1 (2%)
Officer 3 (3%) 2 (5%) 0

Other Citizen 1 (1%) 0 1 (2%)
Unknown 3 (3%) 0 0

Total 98 38 46
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Notification of Administrators by
Staff Members

In 2022-23, SROs or other officers initiated approximately 9% of calls for service
occurring at LPS middle and high schools and approximately 3% of calls for service that
resulted in a juvenile referral. There were only 2 CFS that an SRO initiated which resulted
in a referral where it is unknown if an administrator was notified in 2022-23. Both
incidents occurred in parking lots of LPS High Schools and resulted in a traffic referral.

When teachers/staff members initiated a CFS at LPS middle and high schools and a
referral was made, school administrators were notified 92% of the time. Teacher/staff
members initiated 7 CFS that resulted in a referral where it is unknown if an administrator
was notified in 2022-23.

Administrators were notified during 90% of the 265 CFS that resulted in a referral. There
were 26 (10%) CFS in which the CFS does not indicate if an administrator was notified.
Of those 26 CFS, 4 occurred after school hours, 9 referrals were issued by an officer
other than an SRO, 3 were traffic citations, 1 was an adult who was arrested after an
accident at a school, and 2 mentioned the students receiving suspension. Consultations
with LPS Student services indicate that if an LPS student experiences an LPS disciplinary
action of any kind, a school or district administrator is always involved in that decision.

Who Initiated
CFS?

Administrator
Notified

Notification
Unknown

Student 21 7

Teacher/Staff 83 7

Administrator 103 0

Parent 21 5

Officer 7 2

Other Citizen 4 5

Total 239 (90%) 26 (10%)
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Disparity Indices for CFS
The disparity index is a measure of the over or underrepresentation in a particular
category, such as being a victim or suspect.

● A disparity index over 1.0 = Overrepresentation
● A disparity index under 1.0 = Underrepresentation
● A disparity index of 1.0 = Equitable Representation

● Students in Group “A” had an equitable representation (index = 1.0)
● Students in Group “B” were overrepresented (index = 2.0)

It is important to note that the disparity index can be subject to large changes due to small
population sizes. For example, if a population is very small in LPS and a handful of those
students received a referral for a single incident, then the disparity index for this group
may change dramatically simply because of the small sample size. Hence, it is best to
look at the disparity index over time using multiple years.

In general, the racial disparity index for all victims in 2021-22 approximated the four-year
average. The racial disparity index for all suspects/persons responsible in 2021-22 also
closely corresponded with the four-year average for nearly every group of students.
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LPS Student Population
Note about race/ethnicity data used in the 2022-23 report: in previous years
(2018-2021) the race/ethnicity information used for disparity index calculations were
derived from National Crime Information Center (NCIC) race/ethnicity data as identified
by LPD. In an effort to more consistently represent this information, race/ethnicity data in
this report is aligned with the US Census demographic categories as represented in the
LPS student information system. These race/ethnicity categories are imperfect and may
not align with the ways many people represent their own ethnic and racial backgrounds,
these US Census race/ethnicity categorizations are commonly used in most educational
reports.

Historical data beyond 2021-22 is not currently available with the transition to the LPS
student information system race/ethnicity US Census demographic categories. However,
in general, the racial disparity index for all victims and suspects/persons responsible in
2021-22 closely corresponded with the prior 4-year average.

LPS Student
Population

2021-22 LPS
Middle and

High School

2021-22
Middle
School

2021-22
High

School

2022-23 LPS
Middle and

High School

2022-23
Middle
School

2022-23
High

School
White 14060 5826 8234 13943 5804 8139

African American 1514 652 862 1591 690 901
Asian 996 392 604 1028 413 615

Hispanic 3405 1457 1948 3496 1447 2049
Native American 154 50 104 150 64 86

Two or More 1993 918 1075 1998 895 1103
ELL 782 261 521 880 279 601

Free/Reduced Lunch 9230 4023 5207 10064 4535 5529
All Students 22142 9302 12840 22224 9319 12905
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LPS Middle and High Schools:
Victim Disparity Index

During a missing person CFS, the missing person is listed as a victim. The overwhelming majority
of these cases involve students who willingly abscond and are later located or return home. As
noted previously, there were 118 missing person CFS in the 2022-23 school year.

*Small total population numbers can cause the disparity index to vary greatly.
The red line shown in the graph represents a disparity ratio of 1.0 indicating no disparity.

Middle and High School
Victim Disparity Index

2021-22
Number of
Students

2021-22
Disparity

Index

2022-23
Number of
Students

2022-23
Disparity

Index
White 398 0.93 409 0.88

African American 63 1.37 106 1.99
Asian 9 0.30 11 0.32

Hispanic 99 0.96 115 0.98
Native American 12 2.56 10 1.99

Two or More 91 1.50 92 1.37
ELL 18 0.76 14 0.47

Free/Reduced Lunch 426 1.52 496 1.47

Among victims in LPS middle and high schools, Native American and African American students
are overrepresented (1.99 each), while Asian students are underrepresented (.32).
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LPS Middle and High Schools:
Suspect/Person Responsible Disparity Index

*Small total population numbers can cause the disparity index to vary greatly.
The red line shown in the graph represents a disparity ratio of 1.0 indicating no disparity.

Middle and High School
Suspect/Person

Responsible Disparity Index

2021-22
Number of
Students

2021-22
Disparity

Index

2022-23
Number of
Students

2022-23
Disparity

Index
White 286 0.75 327 0.70

African American 83 2.03 155 2.93
Asian 9 0.33 9 0.26

Hispanic 114 1.24 122 1.05
Native American 8 1.92 11 2.20

Two or More 98 1.82 113 1.70
ELL 18 0.85 16 0.55

Free/Reduced Lunch 417 1.67 549 1.64

Among suspects/persons responsible in LPS middle and high schools, African Americans and
Native Americans are overrepresented (2.93, and 2.20 respectively) while White, ELL, and Asian
students are underrepresented (.70, .55 and .26, respectively).
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LPS Middle Schools:
Victim Disparity Index

*Small total population numbers can cause the disparity index to vary greatly.
The red line shown in the graph represents a disparity ratio of 1.0 indicating no disparity.

Middle School Victim
Disparity Index

2021-22
Number of
Students

2021-22
Disparity

Index

2022-23
Number of
Students

2022-23
Disparity

Index
White 143 0.96 158 0.82

African American 26 1.56 48 2.10
Asian 4 0.40 5 0.37

Hispanic 31 0.83 51 1.06
Native American 4 3.13 4 1.88

Two or More 30 1.28 43 1.45
ELL 8 1.20 6 0.65

Free/Reduced Lunch 149 1.45 240 1.60
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LPS Middle Schools:
Suspect/Person Responsible Disparity Index

*Small total population numbers can cause the disparity index to vary greatly.
The red line shown in the graph represents a disparity ratio of 1.0 indicating no disparity.

Middle School
Suspect/Person

Responsible Disparity Index

2021-22
Number of
Students

2021-22
Disparity

Index

2022-23
Number of
Students

2022-23
Disparity

Index
White 97 0.70 119 0.66

African American 36 2.31 72 3.34
Asian 4 0.43 3 0.23

Hispanic 39 1.12 44 0.97
Native American 4 3.35 3 1.50

Two or More 42 1.92 50 1.79
ELL 2 0.32 4 0.46

Free/Reduced Lunch 155 1.61 234 1.65
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LPS High Schools:
Victim Disparity Index

*Small total population numbers can cause the disparity index to vary greatly.
The red line shown in the graph represents a disparity ratio of 1.0 indicating no disparity.

High School Victim
Disparity Index

2021-22
Number of
Students

2021-22
Disparity

Index

2022-23
Number of
Students

2022-23
Disparity

Index
White 254 0.91 251 0.91

African American 37 1.27 58 1.91
Asian 5 0.24 6 0.29

Hispanic 68 1.03 64 0.92
Native American 8 2.28 6 2.07

Two or More 61 1.68 49 1.31
ELL 10 0.57 8 0.39

Free/Reduced Lunch 277 1.57 256 1.37
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LPS High Schools:
Suspect/Person Responsible Disparity Index

The red line shown in the graph represents a disparity ratio of 1.0 indicating no disparity.
*Small total population numbers can cause the disparity index to vary greatly.

High School Suspect/Person
Responsible Disparity Index

2021-22
Number of
Students

2021-22
Disparity

Index

2022-23
Number of
Students

2022-23
Disparity

Index
White 188 0.78 208 0.73

African American 47 1.87 83 2.65
Asian 5 0.28 6 0.28

Hispanic 75 1.32 78 1.09
Native American 4 1.32 8 3.59

Two or More 56 1.78 63 1.64
ELL 16 1.05 12 0.57

Free/Reduced Lunch 261 1.72 315 1.64
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SRO Complaints and Commendations
In 2022-23, LPD investigated five complaints against SROs.

● One exonerated for “dissatisfaction with investigation”.
● Three exonerated for “conduct”.
● One exonerated for “conduct” (which occurred during the school year, but not

associated with schools).

In 2022-23, LPD SROs received three commendations for a variety of events.

SRO Presentations/Training

In 2022-23, SROs conducted 102 presentations for 2,701 students and a total of over 55
hours. SROs presented on a variety of topics, including Alcohol/DUI, Community
Relations, General Law Enforcement, Internet Safety, Legal Topics, Personal Safety, and
Traffic Safety. This is only a partial reflection of the time SROs spent presenting to
students. Moving forward, LPD will work with the SROs to better capture a more complete
picture of the presentation hours and topics.

SRO Training
The 14 SROs received a total of 668 training hours in 2022-23. Some examples of
training topics that SROs received: Diversity Training, Ethics, Conflict Management,
Active Shooter and Critical Incidents, Behavioral Health and Threat Assessment, Crisis
Intervention, Youth in Mental Health Crisis, Community-Based Policing, Legal Updates,
Use of Force and Criminal Investigations. Legislative Bill 390, approved in 2019, outlined
the requirement that SROs attend a minimum of 20 hours of training focused on
school-based law enforcement. The average training hours for an SRO in 2022-23 was
48 hours.
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Lincoln Public Schools Data

Note about LPS data from the 2022-23 school year

Because of school disruptions caused by the COVID-19 pandemic in recent years, it may
be useful to provide contextual information about the LPS data in this section of the report

● Because of the pandemic, LPS students were not able to attend school in person
toward the end of the 2019-20 school year. LPS discipline data from 2019-20
should not be directly compared to other school years.

● Since some LPS students were not in school buildings, LPS discipline data from
2020-21 may not be representative of a “typical” school year, and should not be
compared to other school years.

● Impact from the pandemic lessened during the 2022-23 school year, and data from
2022-23 is more comparable to pre-pandemic school years.
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LPS Perception Survey Data
Student Data

(2022-23 school year)
Development of the District Perception Surveys (student, staff and parents/guardians)
began in the 2014-2015 school year. The initial work focused on the following steps: (1)
identifying the constructs to be measured and generating clear operational definitions, (2)
developing items, (3) conducting item try-outs that included both feedback and empirical
data, and (4) developing final field test forms. A district-wide field test was conducted in
the spring of 2017. The results of the field test were analyzed and used to revise the
instrument for full implementation in the 2017-2018 school year. The survey measures
perception in 4 areas: Curriculum, Instruction, and Assessment; School Culture and
Climate; Student and Staff Relationships; and Student Engagement. The survey is
administered in the spring of each year and is administered to all stakeholders (parents,
students, and staff). Results are used to help guide the school improvement process.

The interlocal agreement with Lincoln Public Schools, Lincoln Police Department and the
city of Lincoln called for an evaluation of the school resource officers. Instead of creating
a stand-alone instrument for this purpose, it was decided to append items to the end of
the existing Perception survey. Stakeholders have had the opportunity to respond to
items specifically about School Resource Officers since the spring of 2019 after the
School Resource Officers were placed in secondary schools.

District Perception Surveys were not administered in the spring of 2020 due to the
COVID-19 pandemic but resumed in the spring of 2021. In the spring of 2023 District
Perception Surveys were administered (student, staff and parents/guardians) during the
months of March and April. Data from the surveys are presented here in student, staff
and parents/guardians sections.

In 2023, the District Perception Survey was administered March 20 - April 14, 2023. This
year there was an increase in participation for students and parents. This is likely due to
additional communication efforts employed by the Assessment and Evaluation Team and
the Communications Teams of LPS. For the 2023 administration there was an increase of
13% for student responses (12,147 in 2022 to 13,670 in 2023). For parents the increase
in the number of responses was almost 30%, 1,668 in 2022 to 2,187 in 2023.
The results of the 2023 District Perception Survey were similar to those of previous years.
Respondents, students, parents, and certified staff, had positive perceptions of the
School Resource Officers (SROs).
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Each year the District Perception Survey is administered to students, parents, and
certified staff. The survey measures stakeholders' perception in 4 areas: Curriculum,
Instruction, and Assessment; School Culture and Climate; Student and Staff
Relationships; and Student Engagement. Results of the survey are used by schools to
improve teaching and learning during the school improvement process. In 2019, when
school resource officers (SROs) were added to LPS middle schools,the interlocal
agreement with Lincoln Public Schools, Lincoln Police Department and the city of Lincoln
called for an evaluation of the school resource officers. The existing District Perception
Survey was amended to incorporate questions that specifically asked about school
resource officers (SROs) in secondary buildings.

Pertinent information from the report will be summarized here. The report of the gathered
data can be found in its entirety in Appendices C-E.
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Principals were given advance notice of the upcoming Perception Survey administration
so they were able to make plans for administration in schools. In addition, leadership
personnel for a couple of grants continuously communicated the importance of the data in
grant applications and evaluations. These additional communication efforts resulted in an
increase of 13% for student responses (12,147 in 2022 to 13,670 in 2023). The majority
of students responding to the survey identified white 7,698 (56%) as one of the ethnic
groups they belong to. The next largest group of respondents were those students who
identified Hispanic/Latino 1,714 (13%) as one of their ethnic groups. Black/African
American 1,421 (10%)

What level is your school or program?
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Of the 13,674 students responding to the survey, 10,341 (76%) indicated “yes” they knew
there was a School Resource Officer (SRO) at their school. This reflects an increase from
72% indicating they were aware an School Resource Officer (SRO) was on campus in the
2021-2022 school year.

Were you aware that there is a School
Resource Officer (SRO) at your school?
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At the request of a board member of Lincoln Public Schools, the 2023 Student Perception
survey included the item “I feel more safe with SRO on campus.” Of the 10,341 students
who responded that they were aware the School Resource Officer (SRO) was on
campus, 10,272 (99% response rate) responded to the item about feeling more safe. Of
the students responding to this item only 10% (1,041) indicated that they did not feel
more safe with the school Resource Officer (SRO) on campus. The proportion of students
reporting that they did not feel more safe with the School Resource Officer (SRO) on
campus was highest among Black/African American students at 16% followed by
American Indian or Alaskan Native and Native Hawaiian or Pacific Islander both at 14%.
Only 8% (507) of white students indicated that they did not feel more safe with the School
Resource Officer (SRO) on campus.

For those whose response was Yes, they were aware that there
is a School Resource Officer (SRO) at their school:

I feel more safe with the SRO on campus.
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Part of the agreement with the City of Lincoln, Lincoln Police Department and Lincoln
Public Schools is that School Resource Officers (SROs) are available to present
information to classes. Three thousand sixty-five students responded that an officer
presented in at least one of their classes. Of those 43% (1,323) found the presentation
useful. This is slightly lower than last year when 46% of students who reported that a
School Resource Officer (SRO) presented in their class found the presentation useful.

Has the School Resource Officer (SRO)
presented in any of your classes?
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Did you find that presentation useful?
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Students were asked if the School Resource Officer (SRO) contacted them about an
issue at school during the year. Overall 13% of students indicated they were aware there
was a School Resource Officer (SRO) on campus and they had been contacted by the
officer (1,326 out of 10,301). The proportion of students by ethnicity indicating they were
contacted by a School Resource Officer (SRO) ranged from 12% (700 out of 6,072) for
white students to 20% (24 out of 123) for of Native Hawaiian or Pacific Islander heritage.
Students indicating their background include American Indian (16%) and Native Hawaiian
or Pacific Islander (20% had the highest proportion of students indicating they had been
contacted by a School Resource Officer (SRO) of an issue. Students who were contacted
by the School Resource Officer (SRO) were asked a series of questions about those
interactions. Data from those items are summarized here.

Did the School Resource Officer (SRO) contact you
about an issue at school this year?
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When presented with the statement “The School Resource Officer (SRO) listened to my
side of the story,” the overall student responses were positive for this item with 81% (802
out of 988) indicating that this was either “Mostly True” or “Completely True”. This overall
percentage is up from last year by 3 percentage points when 78% (536 out of 691)
responded positively to this item. This percentage was slightly higher for white students,
87% (439 out of 509 responses). The percentages for other ethnicities ranged from 71%
for Asian to 78% for Hispanic/Latino students. All ethnic groups showed a proportional
increase in positive responses except for Native Hawaiian or Pacific Islander. The data
indicate that there was a decrease in their positivity of 6 percentage points. This decrease
should be viewed with caution because the small number of students (14 in 2022 and 15
in 2023) will exacerbate small changes in data.

Please think about the most recent time the School Resource
Officer (SRO) contacted you. How true is each statement for you?

The SRO listened to my side of the story.
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When presented with the statement “I was treated fairly in this situation,” the overall
student response was positive with 83% indicating they were treated fairly. This
represents a 3 percentage point increase over the 2021-2022 proportion of 80%. When
looking at the item by ethnicity, the proportion of white students is higher than the
proportion of the total group at 88%. Proportion of all other groups is lower than that of
the total group. The proportion of positive responses ranged from 75% for Black/African
American to 79% for Hispanic Latino. The proportion of positive responses were
consistently higher for all ethnic groups over what was reported in 2021-2022.

Please think about the most recent time the School Resource
Officer (SRO) contacted you. How true is each statement for you?

I was treated fairly in this situation.
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Students responded positively when presented with the statement “The School Resource
Officer (SRO) treated me with respect,” with 86% of those who had an interaction with the
School Resource Officer indicating that this statement was either “Mostly True” or
“Completely True.” This percentage represents the same proportion as last year’s data.
For most ethnic groups the proportion of students responding positively increased over
what was shown in last year’s data. Two ethnic groups were less positive than what was
presented in the data from 2021-2022. The proportion for American Indian or Alaskan
Native and Black/African American both decreased, 8 percentage points and 1
percentage points, respectively. The decrease in positivity among American Indian or
Alaskan Native should be interpreted with caution because of the low number of students
who indicated this ethnicity as part of their background (46 students in 2022 and 58
students in 2023.

Please think about the most recent time the School Resource
Officer (SRO) contacted you. How true is each statement for you?

The SRO treated me with respect.

47



Students responded positively when presented with the statement “The School Resource
Officer (SRO) behaved in a professional manner,” with 88% indicating that this statement
was either “Mostly True” or “Completely True” for them. This represents an increase of 7
percentage points over last year’s data which was 81% for this item. The proportion of
positive responses either increased or remained for all ethnic groups except for Native
Hawaiian or Pacific Islander. For this ethnic group the proportion of positive responses
decreased by 5 percentage points. Again this fluctuation may largely be due to the small
number of students indicating this as one of their ethnic groups. In 2022 14 students
indicated Native Hawaiian or Pacific Islander as one of their ethnic groups. In 2023 that
number was 16.

Please think about the most recent time the School Resource
Officer (SRO) contacted you. How true is each statement for you?

The SRO behaved in a professional manner.
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Key Takeaways:
Student Responses on 2023 Spring Perception Survey:

● There was an increase in the number of responses possibly due to an increase in
the amount of communication. As in the previous years, respondents were mostly
white.

● 76% of respondents indicated awareness of the School Resource Officer (SRO) on
campus. Last year only 72% of respondents indicated they were aware.

● 90% of students who were aware of the School Resource Officer (SRO) felt more
safe with the officer on campus. This feeling of safety was pretty consistent across
ethnic groups.

● 13% of students who were aware of the School Resource Officer (SRO) were
contacted by the officer for an issue at school. This proportion was slightly higher
for all ethnic groups except Asian and White.

● Overall, students who were contacted by the School Resource Officer (SRO) felt
the officer listened to them, 81%. White students responded more positively to this
item. Asian students were least positive.

● Overall 86% of the students felt the School Resource Officer (SRO) treated them
with respect. The proportion of white students was slightly higher for this item. The
proportion for all other ethnicities was lower than the overall group.

● 88% of the students contacted by the School Resource Officer (SRO) indicated
that the officer treated them in a professional manner. This was pretty consistent
across ethnic groups. White students responded more positively to this item than
other groups and Asian students were least positive in their responses.

As in previous years, the overall students reported positive perceptions about School
Resource Officers (SROs) on campus. Overall students felt more safe with the School
Resource Officer (SRO) on campus. Students who had interactions with the School
Resource Officer (SRO) felt that they were listened to, treated fairly, respected, and that
the School Resource Officer (SRO) behaved in a professional manner. Although all ethnic
groups reported positive perceptions about the School Resource Officer (SRO), in most
cases white students were slightly more positive than other groups.
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LPS Perception Survey Data
Parent Data

(2022-23 school year)

Prior to Secondary parents being sent an email link to the LPS Parent Perception Survey,
the LPS Communication department helped the Assessment and Evaluation Team with a
communication plan. Information about the Perception Survey was added to
communications sent to parents/families explaining that the survey was coming and the
importance of the survey results. Additionally, information about the survey was placed on
the district’s website. Parents were asked to respond to the survey for each school they
wished to provide feedback. A total of 2,187 secondary parent responses to the survey
were recorded. This is almost a 31% increase over last year’s responses of 1,668. We
believe the additional communication helped to increase the number of responses. In
efforts to maintain the confidentiality of respondents, the decision was made to mask
groups where the number of responses made reidentification possible. When possible,
the total number of respondents for each ethnic group was provided.
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Of the 2,187 parents responding to the survey, 75% indicated white as part of their
background. Each of the other groups comprised less than 10% of the total number of
responses except for those indicating “Prefer not to respond” which made up 12% of the
responses.

What level is the school for which you want
to provide feedback?
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Parents were asked about their awareness of the School Resource Officer (SRO) at their
student’s school. Of the 2,183 responses to this question, 75% (1,635) indicated that they
were aware of the officer on campus. The percentage of white parents and parents who
preferred not to respond to the race/ethnicity question were slightly higher than the
percentage of the whole group, 77% and 78% respectively. The percentages for other
groups responding affirmatively ranged from 57% for Hispanic/Latino to 67% for
American Indian or Alaskan Native.

Are you aware that there is a School Resource
Officer (SRO) at your student's school?
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Overall, 17% of those who responded that they were aware of the School Resource
Officer (SRO) at their student’s school responded that they had met the officer. This was
consistent across racial/ethnic groups.

Have you met the School ResourceOfficer (SRO)?
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When asked if the School Resource Officer (SRO) had been in contact with their student
during the school year, 8% (126) of the parents who had met the officer said their student
had, in fact, been contacted by the officer for an issue at school. The percentage for
Black/African American, Hispanic/Latino and white were all in line with the overall
percentage. The percentage for American Indian or Alaskan Native and Asian were lower
percentages than the overall percentage, 1% and 4% respectively.

Has the School Resource Officer (SRO)
been in contact with your student about

an issue at school this year?
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Those parents responding that the School Resource Officer had been in contact with their
student were asked a series of questions about the interaction. Those data are
summarized in the tables below.

When presented with the item “The School Resource Officer (SRO) listened to my
student,” 89% of parents responded positively.

Please think about the most recent time the School Resource
Officer (SRO) contacted your student about an issue at school.
Please indicate your level of agreement with each statement.

The SRO listened to my student.

55



When presented with the item “My student was treated fairly in this situation,” 85% felt
that their student was treated fairly.

Please think about the most recent time the School Resource
Officer (SRO) contacted your student about an issue at school.
Please indicate your level of agreement with each statement.

My student was treated fairly in this situation.
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Ninety-one percent of the parents responding felt their student was treated with respect
and that the School Resource Officer (SRO) behaved professionally.

Please think about the most recent time the School Resource
Officer (SRO) contacted your student about an issue at school.
Please indicate your level of agreement with each statement.

The SRO treated my student with respect.
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When presented with the item “The School Resource Officer (SRO) was considerate of
my student’s feelings,” 87% responded affirmatively.

Please think about the most recent time the School Resource
Officer (SRO) contacted your student about an issue at school.
Please indicate your level of agreement with each statement.

The SRO behaved in a professional manner.
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Please think about the most recent time the School Resource
Officer (SRO) contacted your student about an issue at school.
Please indicate your level of agreement with each statement.

The SRO was considerate of my student’s feelings.
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Please think about the most recent time the School Resource
Officer (SRO) contacted your student about an issue at school.
Please indicate your level of agreement with each statement.

The SRO did a good job handling this issue.
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Key Takeaway:
Parent/Guardian Responses on 2023 Spring Perception
Survey:

Overall parents reported positive perceptions of School Resources Officers (SROs) being
on campus.

Note:
● In efforts to maintain the anonymity of respondents, the decision was made to

remove Native Hawaiian or Pacific Islander from the racial/ethnic breakout
because there were less than 5 respondents.

● Because of low numbers of responses from parents in some of the race/ethnic
categories, data reported here have not been disaggregated by demographic
groups.
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LPS Perception Survey Data
Certified Staff Data

(2022-23 school year)

Certified staff were sent an email with a link to respond to the Certified Perception Survey.
While the overall perception survey was sent out to all certificated staff, only the
responses of secondary staff (middle and high schools) are included in this report as
there are no School Resource Officers (SROs) assigned to elementary schools. There
were 788 secondary certified staff members who responded to the survey. This number is
comprised of 370 middle school staff and 418 high school staff. This represents about a
14% increase (over 100 more responses) over the number of responses last year, which
was 693.

What level is the school for which you want
to provide feedback?
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The data collected from staff will not be disaggregated due to the small numbers in most
demographic groups other than white.

Seventy percent indicated that they observed a School Resource Officer (SRO) interact
with students because of an issue at school

Have you observed the School Resource
Officer (SRO) interacting with students

because of an issue at school?
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Staff who indicated that they observed a School Resource Officer (SRO) interacting with
students because of an issue were asked 3 questions about that interaction. For each of
the 3 questions,

● The School Resource Officer (SRO) listens to all individuals when handling an
incident.

● The SRO treats all individuals fairly when handling an incident.
● The SRO treats all individuals with respect when handling an incident.

98% of the staff responded that they either agreed or strongly agreed with the statement.

This set of items is specifically about your observations of
the School Resource Officer (SRO) interacting with

students and families.

The SRO listens to all individuals when
handling an incident.
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This set of items is specifically about your observations of
the School Resource Officer (SRO) interacting with

students and families.

The SRO treats all individuals fairly when
handling an incident.
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This set of items is specifically about your observations of
the School Resource Officer (SRO) interacting with

students and families.

The SRO treats all individuals with respect
when handling an incident.
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Key Takeaway:
Certified Staff Responses on 2023 Spring Perception
Survey:

Staff were very positive about the interactions they observed between School Resource
Officers (SROs) and students they have contacted because of an issue on campus.
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LPS Discipline Data

● Because of the pandemic, LPS students were not able to attend school in person
toward the end of the 2019-20 school year. LPS discipline data from 2019-20
should not be directly compared to other school years.

● Since some LPS students were not in school buildings, LPS discipline data from
2020-21 may not be representative of a “typical” school year, and should not be
compared to other school years.

● Note: in the data tables in this section, percentages that indicate
“overrepresentation” are highlighted in pink. For example: during the 2022-23
school year, 62% of the middle school students who were suspended identified as
male. Since only 52% of all middle school students identify as male, males are
overrepresented and highlighted.
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Takeaways: In School Suspension
School administrators use in school suspensions as a consequence for some student
behaviors. Generally these are behaviors that are repeated (chronic), violate school rules,
and disrupt the learning environment (e.g. inappropriate language use, a minor physical
altercation) but are not serious enough to rise to the level of an out of school suspension
or expulsion. Students receiving an in school suspension attend school separately from
their regular class schedule, typically in a room assigned by an administrator. Students
are directed to complete school work on their own (with assistance from appropriate
staff). After students serve their assigned in-school suspension, they return to their
normal class schedule.

Overall, in school suspension data in 2022-23 are similar to the in school suspension
rates from the 2021-22 school year. Compared to previous years (both pre and during the
pandemic), more students experienced in/out of school suspensions (but not expulsions).
This increase is generally proportional across demographic groups. School suspension
data continue to show evidence of disproportionality for students who identify as Black,
Hispanic, or Two or more races, and those participating in Special Education services and
the free/reduced lunch program (little to no disparity evidence exists for students in the
English Language Learner program).
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Takeaways: Out of School Suspension

School administrators use out of school suspensions as a consequence for some more
serious student behaviors. Generally these are behaviors that are repeated (chronic),
violate school rules, and seriously disrupt the learning environment (e.g. perceived
harassment of another student or staff, or a more serious physical altercation) but are not
serious enough to rise to the level of expulsion. Students receiving an out of school
suspension cannot physically enter a school. After students serve their assigned out of
school suspension time period, they return to their normal class schedule after a meeting
with school administrators.

Overall, out of school suspension data in 2022-23 are similar to the out of school
suspension rates from the 2021-22 school year. Compared to previous years (both pre
and during the pandemic), more students experienced in/out of school suspensions (but
not expulsions). This increase is generally proportional across demographic groups.
School suspension data continue to show evidence of disproportionality for students who
identify as Black, Hispanic, or Two or more races, and those participating in Special
Education services and the free/reduced lunch program (little to no disparity evidence
exists for students in the English Language Learner program). The rates of out of school
suspensions for high school students receiving special education services and students
participating in the free/reduced lunch program appears to be less disproportionate than
the recent past.
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Takeaways: Expulsions

School administrators use expulsions as a consequence for some of the most serious
student behaviors. Generally these are behaviors that violate school rules, seriously
disrupt the learning environment, and are associated with potential physical harm to self
or others (e.g. possession of a weapon or drugs at school). Expelled students are
suspended (out of school) for 5 days by the school and referred to Student Services at
the district office. Students make an appointment with the appropriate staff in the Student
Services department who decide whether the student is expelled. Expelled students are
expected to attend the Student Support Program. When their expulsion is completed, a
meeting is held at Student Services to develop a plan to return to school. This plan
generally includes the behaviors, interventions, and supports needed to prevent
recidivism.

Overall, expulsion data from the 2022-23 school year continues to show small numbers of
students who experience this most serious discipline consequence. Because of the small
numbers of students in each category, there will be more change from year to year in the
percentages represented in the tables in this section.

Overall trends in the expulsion data remain relatively consistent and continue to show
evidence of disproportionality. However, the rate of expulsions for middle school students
identifying as Hispanic, students who participate in the Free/Reduced Lunch program,
and students who receive Special Education services may show increased
disproportionality, but the low numbers in these groups overall may explain these
percentage changes from year to year.

At the high school level, the overall trends in the expulsion data remain relatively
consistent and continue to show evidence of disproportionality, similar to the middle
school data. The expulsion rate for students who identify as male is slightly higher when
compared to the 2021-22 school year, as well as for students who identify as Hispanic.
Again, the small numbers of students in these groups may explain these percentage
changes.
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Overall Takeaways and
Recommendations

2022-2023

Each year since 2019-20, part of the SRO Program review has included a comparison of calls for
service resulting in referrals to juvenile court comparing years before and after the reintroduction
of SROs into middle school as part of the Safe and Successful Kids Interlocal Agreement. It is a
measure that provides insight into whether the addition of SROs increased student involvement in
the juvenile justice system. This was the issue of concern that was mentioned often in the initial
year of the new agreement. While the pandemic has probably impacted the overall numbers in
ways that are difficult to measure, in 2022-23, as in previous years, the number of referrals for
middle school was below the four-year average number of referrals that occurred prior to the
introduction of SROs. Over the same period of time, high school referrals to the juvenile justice
system have also dropped.

Below are overall takeaways and recommendations for improvement that reflect data collected and
included in this report. .

Overall Takeaway 1

Overall, in school suspension data in 2022-23 are similar to the in school suspension rates from the
2021-22 school year. Compared to previous years (both pre and during the pandemic), more
students experienced in/out of school suspensions (but not expulsions). In discussions with school
administrators and teachers who are members of school MTSS-B teams, the transition from
pandemic to post-pandemic school was still impacting the calls-for-service, referrals, suspensions,
and expulsions in 2022-2023.

[*MTSS-B: Multi-Tiered systems of support for behavior includes proactive strategies, for
defining, teaching, and supporting appropriate student behaviors to create positive school
environments.]

Recommendation 1:
LPS and LPD should continue professional development to reinforce the separation of law
enforcement and student discipline. It is an extension of the All Means All action plan that
includes the goal to reduce total suspensions for “All Students” by 20%, and reduce
disproportionality ratios to 1.2 or less for all student groups., and it should focus on professional
development such as restorative practices and trauma-informed approaches that decrease the need
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for referral of students to SROs.

Moving from 2022-2023 into the 2023-24 school year: LPS has already provided additional
behavior professional development for Administrators and other staff starting last year and
continuing through the summer of 2023:
● The professional development has included trauma-informed professional learning for all

administrators with Cheryl Turner (UNL), which has been offered to all staff. Four
hundred and fifteen staff have completed trauma-informed courses.

● School social workers were trained in conducting trauma walk-throughs (counselors in
2023) and completed the walk-throughs in the spring of 2023 in all buildings/programs.

● De-escalation training was provided for administrators.
● In addition to the spring and summer professional development, LPS continues to provide

restorative options that have been added to dispositions in the Student Information System
and a Multi-Tiered System of Support Supervisor/Restorative Practice Liaison positions to
support behavior systems and provide ongoing professional development in each building.

Overall Takeaway 2
Historical data beyond 2021-22 is not currently available with the transition to the LPS student information
system race/ethnicity US Census demographic categories. With the available data, efforts to reach a level of
parity among demographic groups is mixed. Only one of eight demographic group has moved from outside
to inside the LPS All Means All action plan target disparity index of 1.0-1.2. For the four demographic
groups above 1.2, two moved closer to the target range, and of the three groups below 1.0, all moved further
away from the 1.0 and became more underrepresented.

Recommendation 2
In order to get at the heart of disparity issues, LPS and LPD are going to target one area of
disparity to develop a template for addressing disparity in other areas. Even though the number of
referrals for assault has dropped dramatically, mostly in high school, it is still the area most often
cited for referrals of middle and high school students to the juvenile justice system. Assaults were
also noted in the preliminary data as an area of greater disparity among demographic groups. To
better understand and respond to disparity, in addition to all existing professional development,
LPS and LPD will do a deep dive into the CFS/Referrals and school discipline suspensions and
expulsions to understand why disparities exist, identify methods and strategies that may decrease
disparity, and implement professional development to put those methods and strategies in place.
This deep inquiry into the data and circumstances surrounding these incidents may open avenues
into additional research that may help LPS and LPD better understand complicating factors that
need to be addressed regarding first time behaviors and issues of recidivism.

Overall Takeaway 3
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LPS and ESU #18 continue to adjust the LPS Perception Survey to help better understand the
experience of students and SROs. For instance, this year we learned that ninety-percent of
students with knowledge of the SRO in their building felt at least somewhat safer having that SRO
in their building. Among demographic groups the responses showed some variation ranging from
84% of African American students feeling at least somewhat safer with an SRO to 92% of white
students feeling at least somewhat safer.

Recommendation 3
The SRO annual program review process should continue to monitor data from the perception
survey to target particular questions while retaining current perception survey questions related to
SROs to maintain the historical trend data.

Overall Takeaway 4
Administrators were notified on 90% of calls for service resulting in a referral. The other 10% did
not include whether the administrator was notified or not. In looking at the 26 incidents, 17 of
them involved incidents that were outside of the school day for issues such as accidents on the
school parking lot. A critical element of ensuring the separation of school discipline and referrals
to the SRO relies on administrators being involved in the process since they have special training
in how to make these decisions.

Recommendation 4:
LPS and LPD should adjust the data collection process to more accurately record when
administrators are involved in the referral to school resource officers to better measure the goal of
utilizing the professional development provided administrators in determining which student issues
were better addressed as school discipline and which student issues were best addressed with a
referral to the school resource officer.
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APPENDIX B
LPS All Means All Action Plan

Positive Behavior Goals

  From the LPS All Means All Action Plan. The Entire Plan can be found at
https://home.lps.org/board/all/

Positive Behavior Committee

Committee Members

Jenny Fundus (Co-Chair) Director of Special Education

Russ Uhing (Co-Chair) Director of Student Services

Keri Applebee Principal, Lincoln Northeast High School

Bill Bryant African American Student Advocate, Federal Programs

Jamie Cook Principal, Pershing Elementary School

Chris Doell Teacher, Meadow Lane Elementary School

Kathy Fergen School Psychologist, Scott Middle School

Angie Frerking Teacher, Goodrich Middle School

Romeo Guerra Executive Director, El Centro

Victory Haines Associate Principal, Pound Middle School

Nicole McGuire Therapist, Family Service

Maira Mendez Associate Principal, Lincoln High School

Liz Miller Principal, Dawes Middle School

Robert Perales Native American Student Advocate, Federal Programs

Michelle Reinke Coordinator, Eastridge Elementary School
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Brooke Sharpe Counselor, Lincoln Northwest High School

Dee Simpson-Kirkland Former counselor and community member

Shelley Swartz Teacher, Lincoln High School

Emily Vesely Teacher, Lincoln North Star High School

Cindy Vodicka Principal, Don Sherrill Education Center

Nancy Wiebelhaus Teacher, Scott Middle School

Rudi Wolfe Special Education Coordinator, Lefler Middle School

Sarah Wright MTSS-B Team Leader, Special Education

Morgan Young School Social Worker, Lincoln Southeast High School

Current Reality

Positive Behavior Goal: Reduce total suspensions for “All Students” by 20%, and reduce
disproportionality ratios to 1.2 or less for all student groups.

Positive student behavior can be identified and measured in many ways, and is quantified
using a variety of metrics in Lincoln Public Schools. While the district suspension rate is the
baseline data used for this goal, positive behavior can show up in a variety of ways across
the district. Schools will continue to evaluate positive behavior through the use of attendance
data, perception surveys for students and parents, the percentage of students with no
referrals, number of positive recognitions, measures of school climate and culture, the
percent of students with no tardies or truancies, participation in extracurricular activities, and
other measures of school climate and positive student behavior.

The work of this committee represents two important factors when considering how schools
increase positive student behavior. The first is to consider the systems and structures that
play a role in preventing or reducing inappropriate behavior. These systems encourage
positive behavior through a positive school climate, clear expectations, and strong
relationships between students and adults. The second consideration is to think about what
happens when inappropriate behavior does occur. These considerations include staff
responses to problem behavior, de-escalation strategies, tiers of interventions, restorative
practices, and consistent consequences.

Although LPS continues to make progress in the reduction of students receiving a suspension
from school, disparities continue to exist between student groups. Suspension ratios are used to
calculate the level of disparity at which certain student groups are suspended, when compared to
“All Students.” A ratio of 1 signifies that the demographic group is no more likely than “All
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Students” to be suspended (or a 1:1 ratio). LPS continues to strive to reduce disproportionate
suspensions rates to 1.2 or less for all student groups.

Previous and Current Efforts
After establishing a shared understanding of current data, the committee focused on the
identification of current strategies, to evaluate and discuss the extent to which these strategies
have been implemented and are effective. Committee members and staff identified current LPS
strategies to decrease overall suspensions and reduce disproportionality including, but not limited
to:

● The LPS MTSS-B framework and Data Dashboard provide a decision-making
framework for schools when determining when and how to provide additional support
to a student who is struggling with behavior. The Data Dashboard allows schools to
review the impact of their interventions and reflect on school-wide data.

● Adoption of Restorative Practices was a key step in moving toward a
restorative approach, rather than a punitive approach, when working with students
who may struggle with behavior.

● The “Don’t Suspend Me” book study was led by the departments of Special
Education and Student Services and created an opportunity for all LPS administrators to
read about best practices in alternatives to suspension.

● The LPS Positive Behavior Conference is a state-wide conference created and
hosted by LPS. The conference is held annually, and features both internal and external
presenters on a variety of topics, including trauma-informed practices, classroom
management, restorative practices, relationships, and school culture.

● Trauma training provides staff from across the district the opportunity to learn how
trauma impacts student behavior, mental health, and academic success, along with
strategies for staff to use with students.

● Additional mental health staff have been added in recent years, including additional
elementary school counselors, school social workers, and school psychologists. Each of
these “clinician groups” receives additional training to help support schools with mental
health, restorative practices, and student support.

● Disproportionality training was provided to all middle school and high school
MTSS teams during the summer of 2021 and will be replicated with elementary teams
during the summer of 2022.

● Ruthie Payno-Simmons & Kent McIntosh are nationally recognized educators and
consultants who have been working with LPS over the last few years. These experts
have helped LPS implement additional professional learning opportunities for staff in the
areas of disproportionality and equitable practices.

● The Lighthouse Alternative to Suspension Program was created as a joint
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partnership between LPS and The Lighthouse t o provide students who are suspended
for two or more days, a place to go while they are out of school. Students attend The
Lighthouse during the day while they are suspended from school, get help with school work,
and participate in restorative conversations to address the needs of the student, with the aim
to reduce future suspensions.

Overview of Committee Work
The positive behavior committee began by defining key terms, acronyms, and programs that are
currently in use in LPS. Acronyms such as MTSS-B (Multi-tiered Systems of Support for
Behavior), ISS (in-school suspension), and OSS (out-of-school suspension), are used frequently
in conversations and literature, so it was imperative to the work of this committee that all members
were aware of the terminology and phrases, and shared an understanding of their meaning.
Co-chairs also answered frequently asked questions about student behavior policies and
programs to provide accurate information to the committee.

The committee also broadened the definition of “positive behavior” beyond a simple conversation
about suspensions, as currently, less than 4% of LPS students earn a suspension in a given year.
The committee wanted to assess how schools can ensure that all students have a sense of
belonging, or feel known by at least one adult.

After analyzing the data, the committee moved into a root cause analysis activity in small groups
to discuss reasons students might be suspended, as well as root causes for why a school might
find disproportionality in the data. The next step for the committee was to review current district
practices to determine if the structures that are currently in place are matching the root cause. As
this list of current programs and initiatives was generated, the committee completed a “Begin,
Keep, Toss” analysis to determine which current LPS practices should continue, and what needs
to be either improved or dropped as a district practice.

As a way to gain additional stakeholder voices, the committee co-chairs provided the list of
suggested programs to continue or improve to multiple groups to get their initial reactions. These
input groups included students at Nuernberger, Yankee Hill, Student Support Center, Scholar
Equity Cadre, Community Multicultural Task Force, elementary and secondary MTSS-B liaisons,
school improvement liaisons, Title Principals Network, and also took the list to Dr. Ruthie
Payno-Simmons and Dr. Kent McIntosh. These input groups were allowed to react to the current
and proposed suggestions from the committee and provided their feedback. This feedback was
organized into themes and was then shared back with the committee, including representative
quotes from students. Using the collected data, root cause discussions, and input sessions, two
themes began to emerge.

Subcommittee themes included:
● Subcommittee 1: Relationships, Mindset, and Restorative Practices
● Subcommittee 2: Implementation and Fidelity of the LPS MTSS Framework

Subcommittee 1 (Relationships, Mindset, and Restorative Practices) was heavily focused on
positive student-teacher relationships as a foundation for supporting positive behavior. This focus
included discussions about staff mindset, as the committee looked at what students shared during
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their input sessions concerning teachers, and practices that made a difference in building strong
relationships with teachers at school. Students candidly shared

examples of behaviors or statements from teachers that made a positive impact on their
perceptions about school. This committee also spent time discussing restorative and
trauma-informed practices and different strategies teachers are currently using.

Subcommittee 2 (Implementation and Fidelity of the LPS MTSS-B Framework) was focused
on the implementation and fidelity of the LPS MTSS-B framework in all LPS schools and
programs. Conversations centered around systems, such as how schools process a referral, what
data reports MTSS teams are accessing, and other systems that may be used inconsistently
across the district. The subcommittee found that MTSS-B teams in every school would benefit
from additional guidance and training about the proper implementation of the LPS MTSS-B
framework, including how to use data to make informed decisions about school practices.

Priority Recommendations
The Positive Behavior committee identified two priority action steps:

4.0 Action Step: Staff will be trained in restorative and trauma-informed practices,
implement those practices, and continue to foster their own growth mindset to enhance
positive relationships with students.
4.1 Strategy: Provide training on trauma-informed practices to the following groups:
● All staff: Required through equity modules, embedded during professional learning sessions, and optional ESSER

sessions. Additional training for specific staff groups, such as clinicians (school psychologists, school social workers,
counselors, etc.).

● Administrators: During monthly administrator meetings.
● New teachers: Required as a part of new teacher meetings and tenure courses.

4.2 Strategy: Provide training on restorative practices, including mindset and strategies to the same employee groups listed in
4.1

5.0 Action Step: Systems of academic and behavioral support that are equitable,
restorative, and multi-tiered, will be implemented with fidelity in all LPS schools and
programs.
5.1 Strategy: Leverage Synergy functionality and district reporting tools to measure the fidelity of implementation of restorative
and equitable systems at Tier 1, Tier 2, and Tier 3.

5.2 Strategy: Create a district monitoring system to ensure fidelity of implementation of restorative and equitable MTSS-B
systems at Tier 1, Tier 2, and Tier 3.

5.3 Strategy: Convene a committee to revise the LPS code of conduct language to reflect restorative language, including
outcomes that highlight alternatives to suspension and restorative practices.
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APPENDIX C

LPS Perception Survey Data
Student Data

(2022-23 school year)
Development of the District Perception Surveys (student, staff and parents/guardians)
began in the 2014-2015 school year. The initial work focused on the following steps: (1)
identifying the constructs to be measured and generating clear operational definitions, (2)
developing items, (3) conducting item try-outs that included both feedback and empirical
data, and (4) developing final field test forms. A district-wide field test was conducted in
the spring of 2017. The results of the field test were analyzed and used to revise the
instrument for full implementation in the 2017-2018 school year. The survey measures
perception in 4 areas: Curriculum, Instruction, and Assessment; School Culture and
Climate; Student and Staff Relationships; and Student Engagement. The survey is
administered in the spring of each year and is administered to all stakeholders (parents,
students, and staff). Results are used to help guide the school improvement process.

The interlocal agreement with Lincoln Public Schools, Lincoln Police Department and the
city of Lincoln called for an evaluation of the school resource officers. Instead of creating
a stand-alone instrument for this purpose, it was decided to append items to the end of
the existing Perception survey. Stakeholders have had the opportunity to respond to
items specifically about School Resource Officers since the spring of 2019 after the
School Resource Officers were placed in secondary schools.

District Perception Surveys were not administered in the spring of 2020 due to the
COVID-19 pandemic but resumed in the spring of 2021. In the spring of 2023, the District
Perception Surveys were administered (student, staff and parents/guardians) during the
months of March and April. Data from the surveys are presented here in student, staff
and parents/guardians sections.

In 2023, the District Perception Survey was administered March 20 - April 14, 2023. This
year there was an increase in participation for students and parents. This is likely due to
additional communication efforts employed by the Assessment and Evaluation Team and
the Communications Teams of LPS. For the 2023 administration there was an increase of
13% for student responses (12,147 in 2022 to 13,670 in 2023). For parents, the increase
in the number of responses was almost 30%, 1,668 in 2022 to 2,187 in 2023.
The results of the 2023 District Perception Survey were similar to those of previous years.
Respondents, students, parents, and certified staff, had positive perceptions of the
School Resource Officers (SROs).
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Student Data - Total Responses

What level is your school or program?
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Student Data - Total Responses

What is your middle school or program?
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Student Data - Total Responses

What is your high school or program?
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Student Data - Responses by Ethnicity

What level is your school or program?

A total of 13,670 secondary students (7,135 middle school and 6,535 high school). This
is 1,523 or 13% more responses than last year. This increase is likely the result of a
concerted effort by grant managers because the data are used in evaluations and grant
applications.

When asked about their racial/ethnic background, students could select as many groups
as they felt described their background. The majority of students, 56.3%, (3,797 middle
school and 3,901 high school) identified white as one of their racial/ethnic groups.
The next racial/ethnic group with the most responses was Hispanic/Latino with 12.5% of
students indicating that as one of their racial/ethnic groups (893 middle and 821 high
school). Black/African American was the third most chosen response as students’ racial/
ethnic group 10.4% (782 middle and 639 high school). Asian was the next most often
chosen racial/ethnic group with 7.6% of the responses (530 middle and 515 high
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schools). American Indian or Alaska Native and Native Hawaiian or Pacific Islander had
the fewest responses 4.2% and 1.3% (333 middle and 245 High schools and 99 middle
76 and 76 high schools), respectively.
A number of students chose not to respond to this question 7.6% (701 middle and 342
high school).
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Student Data - Responses by Ethnicity

What is your middle school or program?

108



Student Data - Responses by Ethnicity

What is your high school or program?
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Student Data - Total Responses

What is your gender (please choose one)?
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Student Data - Total Responses (Percent)

What is your race/ethnicity (please
choose all that apply)?
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Student Data - Total Responses (Number)

What is your race/ethnicity (please
choose all that apply)?
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Student Data - Total Responses

Were you aware that there is a School
Resource Officer (SRO) at your school?
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Student Data - Responses by Ethnicity

Were you aware that there is a School
Resource Officer (SRO) at your school?

Of the 13,670 students responding, 77.2% (10,341) indicated that they were aware there
was a school resource officer (SRO) on campus. Student awareness of the presence of
the school resource officer (SRO) was fairly consistent across ethnic groups with 69-81%
of students saying they knew about resource officers and 19-31%% indicating that they
did not know. These data represent a slight increase over last year when 73.9% of
students indicated they were aware of the school resource officer (SRO) and 26.1% of
students were unaware.
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Student Data - Total Responses and Responses by Ethnicity

Consider the statement below and mark
the response that best matches your
perception. I feel more safe with the
School Resource Officer (SRO) on

campus.
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At the request of a Lincoln Public Schools Board of Education member the item “I feel
more safe with the School Resource Officer (SRO) on campus” was added to the survey
for the 2023 administration. Across the board, students reported that they felt more safe
with the School Resource Officer (SRO) on campus.

Student Data - Total Responses

Has the School Resource Officer (SRO)
presented in any of your classes?
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Student Data - Responses by Ethnicity

Has the School Resource Officer (SRO)
presented in any of your classes?

Overall, 30% of students responding indicated that the School Resource Officer (SRO)
presented in one or more of their classes. This was consistent across racial/ethnic groups
where responses ranged from 28-35%.
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Student Data - Total Responses

Did you find that presentation useful?
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Student Data - Responses by Ethnicity

Did you find that presentation useful?

Of the students who indicated that the School Resource Officer (SRO) presented in at
least one of their classes, 43.2% said the presentation was helpful. This perception was
fairly consistent across racial/ethnic groups 36-48%, although white students found the
presentation slightly more helpful than other race/ethnicity groups. This is consistent with
previous years.
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Student Data - Total Responses

Did the School Resource Officer (SRO) contact
you about an issue at school this year?
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Student Data - Responses by Ethnicity

Did the School Resource Officer (SRO) contact
you about an issue at school this year?

Of the 10,341 students who indicated that they knew School Resource Officers (SROs)
were in their school, approximately 13% (1,326) indicated the officer made contact with
them about an issue at school this year. This contact was fairly consistent across
racial/ethnic groups. This is also consistent with previous years.
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Student Data - Total Responses

For the statements below, please think
about the most recent time the School
Resource Officer (SRO) contacted you.

How true is each statement for you?

Those students who indicated that they had contact with the School Resource Officer
(SRO) were asked a series of questions about that interaction. As in previous years, the
majority of the interactions were positively viewed by students.
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Student Data - By Ethnicity
American Indian or Alaska Native

For the statements below, please think
about the most recent time the School
Resource Officer (SRO) contacted you.

How true is each statement for you?
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Student Data - By Ethnicity
Asian

For the statements below, please think
about the most recent time the School
Resource Officer (SRO) contacted you.

How true is each statement for you?
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Student Data - By Ethnicity
Black/African American

For the statements below, please think
about the most recent time the School
Resource Officer (SRO) contacted you.

How true is each statement for you?
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Student Data - By Ethnicity
Hispanic/Latino

For the statements below, please think
about the most recent time the School
Resource Officer (SRO) contacted you.

How true is each statement for you?
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Student Data - By Ethnicity
Native Hawaiian or Pacific Islander

For the statements below, please think
about the most recent time the School
Resource Officer (SRO) contacted you.

How true is each statement for you?
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Student Data - By Ethnicity
White

For the statements below, please think
about the most recent time the School
Resource Officer (SRO) contacted you.

How true is each statement for you?
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Student Data - By Ethnicity
Prefer not to respond

For the statements below, please think
about the most recent time the School
Resource Officer (SRO) contacted you.

How true is each statement for you?

Those students indicating that they had been contacted by the School Resource Officer
(SRO) about a particular issue were asked a series of questions about that interaction.
These data were then analyzed by racial/ethnic groups. While most students viewed
these interactions positively, Non-white students perceived the interactions with School
Resource Officers (SROs) less positively than White students. This has been consistent
over the last couple of years.
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It is understood that school climate might have an impact on how students view the
school resource officers (SROs). The next section looks at school climate at the
secondary level.

Student Data - Total Responses

At your school…

Areas of concern reported by students are the perception of rules being applied fairly to
all students, consistency of behavior expectations across teachers, and adult response to
bullying. Respondents frequently indicated that these items were either not at all true or
only somewhat true 39%, 42%, and 51%, respectively. Although these areas continue to
be areas of concern, students were slightly less negative about them than they were last
year when those responding either not at all true or only somewhat true were 43%, 44%
and 53%, respectively.
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Student Data - By Ethnicity
American Indian or Alaska Native

At your school…
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Student Data - By Ethnicity
Asian

At your school…
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Student Data - By Ethnicity
Black/African American

At your school…
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Student Data - By Ethnicity
Hispanic/Latino

At your school…

134



Student Data - By Ethnicity
Native Hawaiian or Pacific Islander

At your school…
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Student Data - By Ethnicity
White

At your school…
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Student Data - By Ethnicity
Prefer not to respond

At your school…

Although the responses for the total group are generally positive, according to students,
the biggest issues continue to be fair application of rules, consistency expectations
across teachers, and adult responses to bullying. These findings were fairly consistent
across racial/ethnic groups with White students responding slightly more positively than
other racial/ethnic groups.
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Key Takeaway:
Student Responses on 2023 Spring Perception Survey:

As in previous years, the overall students reported positive perceptions about fairness,
safety and School Resource Officers (SROs). White students tended to view fairness,
safety, and School Resources Officers (SROs) slightly more positively than students of
other racial/ethnic backgrounds.
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APPENDIX D

LPS Perception Survey Data
Parent Data

(2022-23 school year)

Prior to Secondary parents being sent an email link to the LPS Parent Perception Survey,
the LPS Communication Department helped the Assessment and Evaluation Team with a
communication plan. Information about the Perception Survey was added to
communications sent to parents/families explaining that the survey was coming and the
importance of the survey results. Additionally, information about the survey was placed on
the district’s website. Parents were asked to respond to the survey for each school they
wished to provide feedback. A total of 2,187 secondary parent responses to the survey
were recorded. This is almost a 30% increase over last year’s responses of 1,668. We
believe the additional communication helped to increase the number of responses. To
maintain the confidentiality of respondents, the decision was made to remove Native
Hawaiian or Pacific Islander from the racial/ethnic breakout because there were fewer
than 5 respondents.
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Parent Data - Total Responses

What level is the school for which you
want to provide feedback?
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Parent Data - Total Responses

What is your middle school or program?
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Parent Data - Total Responses

What is your high school or program?
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Parent Data - By Ethnicity

What level is the school for which you
want to provide feedback?

When asked about racial/ethnic background, parents could select multiple racial/ethnic groups to which
they belonged. The majority of parents indicated that at least part of their heritage included White
(75%, 764 middle school parents and 886 high school parents). The racial/ethnic group with the next
largest response are those parents preferring not to respond, with 12.5%. Other racial/ethnic groups
had many fewer parents indicating they belonged to that group. The five other racial/ethnic groups
combined made up 13% of the responses. ( American Indian or Alaskan Native was 1%, Asian 3.3%,
Black/African American 3.6%, Hispanic/Latino 4.8%, and Native Hawaiian or Pacific Islander was less
than 1%. Those respondents preferring not to respond to the Race/ethnicity question made up 12% of
the responses. Because of the low response rate of most racial/ethnic groups, no attempt was made to
make comparisons across racial/ethnic groups.
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Parent Data - Total Responses

What is your gender (please choose one)?
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Parent Data - Total Responses (Percent)

What is your race/ethnicity (please
choose all that apply)?
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Parent Data - Total Responses (Number)

What is your race/ethnicity (please
choose all that apply)?
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Parent Data - Total Responses

Are you aware that there is a School Resource
Officer (SRO) at your student's school?
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Parent Data - By Ethnicity

Are you aware that there is a School Resource
Officer (SRO) at your student's school?

When parents were asked if they were aware that a School Resource Officer (SRO) was
at their students’ school, 75%(1,635) indicated that they were aware. Well over half of
each racial/ethnic group indicated they were aware ranging from 57% for Hispanic/Latino
to 100% for Native Hawaiian or Pacific Islander.
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Parent Data - Total Responses

Have you met the School Resource
Officer (SRO)?
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Parent Data - By Ethnicity

Have you met the School Resource
Officer (SRO)?
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Parent Data - Total Responses

Has the School Resource Officer (SRO)
been in contact with your student about

an issue at school this year?
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Parent Data - By Ethnicity

Has the School Resource Officer (SRO) been
in contact with your student about an issue

at school this year?
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Parent Data - Total Responses

For the next set of statements, please think about the
most recent time the School Resource Officer (SRO)

contacted your student about an issue at school. Please
indicate your level of agreement with each statement.

1 = Strongly Disagree to 4 Strongly Agree

Parents were asked about the interactions their student may have had with School
Resource Officers (SROs). These items paralleled items asked of students. Most parents
felt their student was treated fairly in these interactions.

Note: Only the White and Prefer Not to Respond categories had 5 or more responses so
the decision was made to only report on total responses rather than dividing the
responses by ethnic groups.
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Parent Data - Total Responses

At your school…
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Key Takeaway:
Parent/Guardian Responses on 2023 Spring Perception
Survey:

Overall the responses from parents were fairly positive. As in previous years, areas that
might need attention are the consistency of behavioral expectations across teachers,
adult responses to bullying, and the emotional safety of students. Also, as in previous
years, no meaningful comparisons were possible by race/ethnicity given the low number
of parents in most groups responding to the survey.

Notes:
● In efforts to maintain the anonymity of respondents, the decision was made to

remove Native Hawaiian or Pacific Islander from the racial/ethnic breakout
because there were fewer than 5 respondents from that group.

● There are only a few responses to these survey items from parents in some of the
demographic categories (Hispanic/Latino and Asian). Data represented in this
report reflect the responses of only a few parents in these demographic categories,
and may not accurately represent overall trends for most parents in these
demographic groups.
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Parent Data - By Ethnicity
American Indian or Alaska Native

At your school…
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Parent Data - By Ethnicity
Asian

At your school…
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Parent Data - By Ethnicity
Black/African American

At your school…
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Parent Data - By Ethnicity
Hispanic/Latino

At your school…
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Parent Data - By Ethnicity
Native Hawaiian or Pacific Islander

At your school…
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Parent Data - By Ethnicity
White

At your school…
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Parent Data - By Ethnicity
Prefer not to respond

At your school…
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Key Takeaway:
Parent/Guardian Responses on 2023 Spring Perception
Survey:

Parent responses to items about School Resources Officers (SROs), expectations,
fairness and safety were generally positive.
Note:

● In efforts to maintain the anonymity of respondents, the decision was made to
remove Native Hawaiian or Pacific Islander from the racial/ethnic breakout
because there were fewer than 5 respondents.

● Because of low numbers of responses from parents in some of the race/ethnic
categories, data represented in this report may not accurately represent overall
trends for parents in these demographic groups.
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APPENDIX E

LPS Perception Survey Data
Certified Staff Data

(2022-23 school year)
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Certified Staff Data - Total Responses

What level is the school for which you
want to provide feedback?
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Certified Staff Data - Total Responses

What is your middle school or program?
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Certified Staff Data - Total Responses

What is your high school or program?
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Certified Staff Data - By Ethnicity

What level is the school for which you
want to provide feedback?

When asked about their racial/ethnic background staff could respond that they belonged
to multiple groups. Of the 788 respondents,81.8%, 645, indicated that White was at least
part of their racial/ethnic background. This is 3.2 percentage points higher than last year’s
78.6%, 545. Respondents Preferring not to respond about the racial/ethnic background
was the next largest group of respondents with 103 respondents or 13%. The other
racial/ethnic groups had less than 6% choosing those as racial/ethnic groups to which
they belong.

Note:
● Due to low numbers of responses from teachers in some demographic categories,

data represented in this report may not accurately represent overall trends for
teachers in these demographic groups. Groups with less than 5 respondents were
omitted from the ethnic break out graphs and tables.
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Certified Staff Data - By Ethnicity

What is your middle school or program?
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Certified Staff Data - By Ethnicity

What is your high school or program?
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Certified Staff Data - Total Responses

What is your gender (please choose one)?
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Certified Staff Data - Total Responses (Percent)

What is your race/ethnicity (please
choose all that apply)?

Over 75% of the certified staff responding to the survey were White, therefore we did not
attempt to make comparisons across racial/ethnic groups.
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Certified Staff Data - Total Responses (Number)

What is your race/ethnicity (please
choose all that apply)?
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Certified Staff Data - Total Responses

What is your school role(s) (please
choose all that apply)?

176



Certified Staff Data - By Ethnicity

What is your school role(s) (please
choose all that apply)?

The majority of the certified responses were teachers (63-93%).
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Certified Staff Data - Total Responses

How many years of experience do you
have as an educator?
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Certified Staff Data - By Ethnicity

How many years of experience do you
have as an educator?
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Certified Staff Data - Total Responses

Have you observed the School Resource
Officer (SRO) interacting with students

because of an issue at school?
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Certified Staff Data - By Ethnicity

Have you observed the School Resource
Officer (SRO) interacting with students because

of an issue at school?

181



Certified Staff Data - Total Responses

This set of items is specifically about
your observations of the School

Resource Officer (SRO) interacting with
students and families.

Certified Staff Data - By Ethnicity

182



Black/African American

This set of items is specifically about
your observations of the School

Resource Officer (SRO) interacting with
students and families.
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Certified Staff Data - By Ethnicity
Hispanic/Latino

This set of items is specifically about
your observations of the School

Resource Officer (SRO) interacting with
students and families.
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Certified Staff Data - By Ethnicity
White

This set of items is specifically about
your observations of the School

Resource Officer (SRO) interacting with
students and families.
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Certified Staff Data - By Ethnicity
Prefer not to respond

This set of items is specifically about
your observations of the School

Resource Officer (SRO) interacting with
students and families.
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Key Takeaway:
Certified Staff Responses on School Resource Officers:

Certified staff responded positively to items about interactions they observed between
students and School Resource Officers (SROs). This has been fairly consistent over the
last couple of years.
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Certified Staff Data - Total Responses

At your school…
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Certified Staff Data - By Ethnicity
Black/African American

At your school…
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Certified Staff Data - By Ethnicity
Hispanic/Latino

At your school…
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Certified Staff Data - By Ethnicity
White

At your school…
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Certified Staff Data - By Ethnicity
Prefer not to respond

At your school…

192



Key Takeaway:
Certified Staff Responses on 2023 Spring Perception
Survey:

Although the responses are generally positive, according to staff the most important
issues to address are fairness and consistency across teachers which is consistent with
previous years.
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